
Welcome to the Thriving Lives 
Toolkit Webinar series

Session 6: Transition is Effective

We will be recording 
in line with our 
privacy policy, which 
you can find on our 
website​.

• All delegates are muted​

• Please introduce yourself in the chat​

https://www.scipalliance.org/thriving-lives-toolkit 



TODAY'S CONTRIBUTORS

•Carolyn MacLeod MBE, ADES National Education and Transitions Officer

•Pri Chard, Education Support Officer, The Dandelion Project

•Rachel Wolford, Headteacher, Kinloss Primary School
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32 Local Authorities

ADES – Armed Forces 

Families Lead Officer 

Armed Forces Families, Children and Young People 

Regular, Reserve & Veteran

SFA – Service Family 

Accommodation

State Schools  (QVS)

ADES – Data Collection

ADES – Headteachers 

Forum

National Drivers – 

statutory - ASN

AF Covenant Duty, 

LiOS, AFF Strategy



The Scottish context 



Children and young people from Armed 
forces families and additional support.

• Additional support is a broad and inclusive 

term which applies to children or young 

people who, for whatever reason, require 

additional support, long or short term, in 

order to help them make the most of their 

school education and to be included fully 

in their learning. 

• This includes children and young people 

from Armed Forces families. 



Transitions:  

Self-Evaluation & 
Evaluation of 
Provision



Structure in Scotland
to Support Armed Forces Families, Children & Young People

SAFESG – Scottish 
Armed Forces Education 

Support Group

National Level  - STRATEGIC – Developing Policy 

ADES – Association of Directors of Education
NETO - National Education & Transitions 

Officer
Network Groups:

AFFLO – Armed Forces Families Lead 
Officers/ Headteachers Forum

OPERATIONAL  
TACTICAL
& Delivery

RESEARCH
The Centre for Military Research, 
Education & Public Engagement

Edinburgh Napier University

Education Scotland

Skills Development Scotland

Scottish SCiP Hub

SAFE – R
Scottish Armed Forces Military 

Research Hub



SAFESG

ADES

Education 
Scotland

Ministry of 
Defence

Families 
Federations

(Royal Navy, 
Army, RAF)

Forces Children 
Scotland

Representation 
from The Royal 
Navy, Army and 

the Royal Air 
Force

Napier 
University



• FORCES CHILDREN – Additional Support Needs

➢ a two-year research project

➢ developing a clear pathway to benefit 
serving and veteran parents and their 
children/young people with additional 
support needs, when transitioning to 
and from Scotland.  





























Kinloss Primary School

Principle 4: Transition

Rachel Wolford, Head Teacher 
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2019: Jan - RW joined KPS   Oct – HMIE Inspection
Kinloss Primary School has a very high proportion of children from transient military families who join and leave 

the school throughout the session. Many families come from across the United Kingdom and more widely. 

2020: Covid!
           Changing of transition approaches, more online, updating of website
           sharing of greater information

2021: Transition research evidence in RW’s Masters – evidence and 
           research based to inform thinking across the staff 
           Successful Covenant Funding  and creation of online training
           toolkit for Moray – focus on everyone involved in the transitions
           not just the child, creation of greater resources to support transitions

2022: Sharing of Toolkit and approaches with school staff and Moray Headteachers

2023 – 2024: training of Moray NQTs in supporting children from Forces Families in 
Moray – Transitions and Deployments 

2025: Updating Transition Policy and resources 
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Kinloss Primary School – Number of schools current cohort have attended: April 2025 

Year Group One School Two Schools Three Schools Four Schools Five or more 

Schools

Primary 1 17 5

Primary 2 21 7

Primary 3 12 12 2 1 1

Primary 4 19 10 1

Primary 5 14 10 5 1 2

Primary 6 13 2 9 4 2

Primary 7 10 8 2 1 4

P7 has had 61 learners in its cohort since P1 in 

2018/ 2019. 

Of the 61 learners, 10 have remained from 

Primary 1, 51 children have joined or left us, a 

total of 16% have remained.

P4 has had 59 learners in its cohort 

since P1 in 2021/ 2022. 

Of the 59 learners, 20 have remained 

from Primary 1, 39 children have joined 

or left us, a total of 34%. 



Section 3: Transition Theories and Research for AFF children

There is limited research, documentation and understanding of the impact of Transition due to 
Exceptional  Mobility (frequent moving due to Serving personnel’s postings to a new location) for AFF 
children.
Dr Evelyn Bowes’s work: Researching the experiences of children and young people from armed forces
families in 2019 provided a small insight into the experiences of AFF children.

“Scotland’s Schools Can and Should do more for Forces Kids.” Dr Evelyn Bowes

RCET (The Royal Caledonia Education Trust, now Forces Children Scotland ) commented on her work:

Forces children can face a range of issues in, and out of the classroom included disrupted learning, lower  
attainment and poor confidence and wellbeing as a result of regularly moving around, and parental  deployments. 
These can for some children act as a real barriers to achieving their full potential in  education, and in life.
Dr Bowes’ research highlights that currently children moving to Scotland with their family are  
experiencing a lottery when it comes to the provision of support in schools across the country.
However, Dr Bowes is clear that things can, and should change for the better. She says, “there is scope for  schools 
to positively contribute to the experiences of children from forces families.” 
Dr Bowes thesis can be accessed here: https://www.storre.stir.ac.uk/handle/1893/28852#.Y8lVH3bP2Uk
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https://www.rcet.org.uk/dr-evelyn-bowes/


Section 3: Transition Theories and Research for AFF children
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With limited research and understanding into the impact on AFF children’s experiences,  it is a challenge to identify 
the impact either negative or positive on an AFF child. Hattie analysed meta data in his 250+ influences on student 
achievement and included moving between schools and deployment as having a negative impact on student 
achievement. However, his research regarding this was mainly completed using studies in the US, not the UK. 

https://visible-learning.org/wp-content/uploads/2018/03/VLPLUS-
252-Influences-Hattie-ranking-DEC-2017.pdf

https://visible-learning.org/wp-content/uploads/2018/03/VLPLUS-252-Influences-Hattie-ranking-DEC-2017.pdf
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Do you think that AFF transitions are the sole responsibility of 
the child and family? 

Or are AFF transitions a collective responsibility of everyone 
involved in the transition both in and out of school? 

Section 4: Transition into school in Moray, Scotland – Challenge 
Time
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So how do we as educators, support AFF children to have a holistic and positive educational transition into our 
schools?  Is it the sole responsibility of the class teacher? The Head teacher? The Parents? The Child? Or is 
there a  collective responsibility within our schools to ensure that our transitions are inclusive, equitable, have 
GIRFEC at the heart of our practices, respect their Rights and ensure everyone experiences a positive 
educational transition.

If we consider Galton’s Five Bridges, and the number of transitions AFF children 
experience during their educational journey, transition becomes a more 
interwoven experience, and all stakeholders have their opportunities to support 
and enhance educational transitions for AFF children and their families.

Section 4: Transition into school in Moray, Scotland
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As education staff we are aware of the main points of transition  for most children in our schools: pre school to 
Nursery, Nursery to Primary 1 and  Primary 7 to S1. These vertical transitions that are planned and expected by 
the whole school community. Often AFF transitions happen quickly and unexpectedly by leaving and receiving 
school, at any point in the school year, and often in isolation for the pupil and family leading to a diagonal 
transition. 



When considering educational transitions for AFF children we need to be able to recognise the different 
distinct stakeholders in the transition. Each group has different concerns and investments in the 

transitions and approaches them from very different perspectives. 

Section 4: Transition into and out of schools in Moray, Scotland
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“Getting transition right requires focus. Even one broken thread can unravel the strand, disrupting a pupil’s 
learning journey. Those who do not make a successful transition can feel marginalized, unwelcome, and not 

respected or valued by others.” (Mould, 2020) 
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I do it every 2 / 3 years, so I kind of get used to it 
but it is still hard saying goodbye.” (Primary 5 pupil) 

Section 4: Transition into and out of schools in Moray, Scotland
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“I am afraid to be the 
new boy, I don’t like 

new situations.” 

“I am so gutted to be 

saying goodbye to my 
friends.”

Joining a new school can evoke a range of emotions for many AFF children, both positive and negative. Often, they know other AFF 
children from  previous postings. Sometimes they do not want to engage in the local community due to their previous experiences of 
transition and it may take some time for them to feel part of the school community. 

Emotions when 
joining a new school:

• Happy

• Worried

• Excited

• Anxious

• Sad

• Scared

• Upset

Worries when joining a 
new school:

• I miss my old friends

• Will I make any friends?

• I’ll feel like an outsider

• Children being unkind

• Serving parent being 
deployed soon

• The work being too hard

• Having no one to talk to

AFF children’s thoughts about moving schools: 

• I don’t like it 

• I have become used to it

• It’s exciting I get to see a lot of different places

• I enjoy it, I have friends from lots of different places

• I wish we stayed in just one place

• I like  it 

Survey of 76 pupils, answers rated in order (Wolford 2021) 
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Section 4: Transition into and out of schools in Moray, Scotland
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Concerns from parents can be separated into two distinct Categories: Academic concerns and Wellbeing concerns which 
can appear at both transitions in and out of schools. Sometimes, when the transition is happening one parent is away 
which can lead to increased pressure for the family. 

Academic concerns 

• Concerns about their child’s academic progress and 
attainment whilst educated in Scotland

• The Scottish Curriculum

• Their child being held back whilst in Scotland 

• Their child being behind when re joining a different 
curriculum

• EAL concerns 

Not all AFF parents have these concerns and some appreciate the flexibility of the Scottish 

curriculum 

Wellbeing concerns

• Friendships

• Settling into the community at the new home / school

• Anxiety from their child

• Behaviours from other children towards their child

• Being away from family and missing a support network

• Behaviours from their child as they settled into school

• Additional Support Needs / SEN already identified

• Additional Support Needs / SEN not already identified
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Section 4: Transition into and out of schools in Moray, Scotland

What would help you to support a new AFF child into 
your classroom?

• Passing on Information before the child joins the school

• Record of HWB concerns 

• ASN information

• A telephone conversation with the previous teacher

• Pieces of the child’s work

• Additional time to familiarise yourself with the child’s work 

• Additional time to get to know the child

• A record of Academic Achievement

• Meeting with parents to discuss concerns 

What would help you to support an AFF child leaving your 
classroom? 

• Passing on Information before the child joins the school

• Additional time to compile information and write academic / 

      HWB reports for the next school 

• Additional time to help prepare the child

• Additional time to compile ASN information

• A telephone conversation with the next teacher

• Pieces of the child’s work

• Additional resources to help you and the school support children 
with exceptional mobility
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Section 4: Transition into and out of schools in Moray, Scotland
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Senior leaders and supporters of AFF children across Scotland were invited to participate in the questionnaire, (Wolford, 
2021). The respondents comprised of twenty Head Teachers, nine Depute Head Teachers and 3 other senior supporters of 
AFF children in Scotland. They ranked the concerns they have to support AFF children in their school. 

Total Reponses

The impact of deployment 25

Transitions into your school 22

Parental expectations of the Scottish Curriculum 22

Parental expectations of attainment / achievement in 

comparison to another curriculum
19

Attachment issues 17

Health and Wellbeing Concerns - a requirement for additional 

nurture support
16

Accessing support for AFF children - CLPL or practical support 14

Transitions out of your school 13

Accessing funding to support AFF children 13

Additional Support Needs and accessing funding to support the 

child
12

Lack of reliable data 11

Total Reponses

Early Entry for Primary pupils 10

Tracking academic progress and the educational value you add 

as a school to the AFF pupils
8

A lack of understanding from colleagues about the additional 

challenges you face supporting AFF
7

Organising and staffing support groups 7

A lack of parental engagement 6

HMIE attainment data for AFF children 6

Behaviour from the new pupil 6

The impact on administrative staff and increased workload 5

Poor academic achievement from the pupil requiring additional 

support
5

The impact on Senior Leaders of the increased workload 4
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Section 4: Transition into and out of schools in Moray, Scotland

IN
 TR

A
N

SITIO
N

S / O
U

T TR
A

N
SIT

IO
N

S

There are many considerations for the school communities who support AFF children with exceptional mobility. 

Transitioning into school:
• Welcoming the child and their family

• Pre arrival information sharing / paperwork

• Practical elements (uniform / lunches)

• Settling into the school

• Making friends

• Learning the school routines

• Learning the geography of the school

• Assessment / progress / attainment

• Addressing any ASN / ongoing ASN assessments 

• Support when missing old school / friends / routines

• Support when finding it tough to settle into the new school 

Transitioning into school:
• Managing the news of a move to a new school

• Supporting finding out about the new school

• Supporting the child if they do not know their new school 
(other countries have different enrolment processes)

• Managing the potential loss of friendships

• Supporting communication methods between friends

• Preparing leaving information / reports / assessments

• Supporting disengagement at current school and potential 
changes in behaviours (see pupil slide) 

• Supporting the loss of friendships / attachment challenges 
of the pupils remaining at school 



37



38

What does transition, both in and out, look like at Kinloss Primary 
School?

It’s all about communication – timely and as early as possible!

UNIQUE!
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So, what is next for us supporting our Armed Forces Children? 

• Listening to our children about their lived experiences and learning from them

• Updating our Welcome Letters for new pupils

• Updating our Transition Videos and Welcome videos

• Reviewing and finalizing our Transition Policy for 2025

• Exciting developments from Our #MOTMC of working with the Kinloss Military Wives Choir 

      and Never Such Innocence

• Preparing for our next transitions in and out at the end of the year

“We’re living and breathing this 
(supporting AFF children) and it’s a 
massive part of our teaching day.

I hope it helps other teachers too.” 
Kinloss Primary School Class 

Teacher. 



Thank you for listening to this presentation, I hope it was informative. I hope our 
Case study will prove to be useful for Educators engaging in the SCIP Alliance’s 

Thriving Lives’ Toolkit. 

Thank you to all of the Armed Forces Children, Mrs Homer, (our amazing AFF PSW) 
and our fantastic school staff at Kinloss Primary School. 



THANK YOU

Thank you for attending our online webinar. We appreciate your participation and hope 
you found it valuable.

To help us improve future sessions, please take a moment to complete the evaluation 
form. 

Your feedback is greatly appreciated.

THRIVING LIVES FOR SERVICE CHILDREN

https://forms.office.com/e/kCAJid2sfx
https://forms.office.com/e/kCAJid2sfx
https://forms.office.com/e/kCAJid2sfx
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